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About IHE 

Independent Higher Education (IHE) is the UK’s representative body for independent 
providers of higher education, professional training and pathways. Our members are highly 
student and teaching-focused and include many small and specialist providers. One of IHE’s 
principal aims is to facilitate an SME model of higher education, enabling new approaches 
and innovation to flourish within a flexible regulatory environment.  
 
Introduction – preserving and supporting diversity in the system  
 
1. The higher education sector in the UK looks very different from the one in which the 

centralised admissions service now provided by UCAS first emerged. Four years on from 
the passage of the Higher Education and Research Act 2017, which promised a level 
playing field for new and established providers of every shape and size, it is right that the 
Government considers carefully whether there are reforms to the way in which 
admissions are conducted across the sector which might better support the full range of 
choices available to students in this more complex and diverse landscape of post-18 
education and training. 
 

2. The dazzling diversity of our higher education sector today simply reflects the complexity 
of modern life, and the fragmentation of our traditional economic sectors into a 
kaleidoscope of professions, industries and fast emerging specialisms. All of this has 
been given rocket fuel by the rapid invention and adoption of new technologies which 
have changed how we live, learn, communicate and consume so profoundly that we 
have barely had time to draw breath. The Prime Minister and the Department for 
Education (DfE) should be commended for embracing this age of change by setting out a 
vision for an even more diverse, adaptive, personalised and productive tertiary education 
sector which finally recognises the importance of lifelong learning and gives it the funding 
and policy support it deserves with the Lifelong Loan Entitlement. 

 
3. This diverse sector is now tasked with supporting an equally diverse population within 

the millions of students and learners who access some form of higher education, 
professional training and vocational learning each year. School leavers and care leavers, 
single parents and student politicians, residential learners and daily commuters, living in 
their local cities and county towns, travelling from all across the UK and from around the 
world, taking classes in person or online, learning in the daytime, the evening or 
weekends. There is no one type of student or one type of course, and an admissions 
system which seeks to enshrine fairness and equal opportunity in helping everyone to 
access the right course for them must recognise this fact before anything else, and it 
should guide the design of any future model for reform. 

 
4. The driving motivation for all those involved in the admissions process should be to 

support prospective students, from every possible background, to identify, learn about 
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and secure admission onto a course for which they are well suited and which will enable 
them to acquire the skills and knowledge they need to attain their individual educational 
and professional development goals. The objective of anyone considering reforms to 
how this process currently operates must be to create a system which helps these 
prospective students to do this better, and does so through building on a foundation of 
transparency, fairness and opportunity for all. 

 
5. There is considerable value in the availability through UCAS of a central admissions 

service for higher education, and it is a national asset that the UK enjoys unmatched by 
our competitor countries in the global education market. Not only does it help to enshrine 
fairness and equal opportunity for domestic students as part of the wider public interest 
in social mobility through post-18 education, but it also provides an attractive and highly 
cost-efficient route for international students who wish to study in the UK. 

 
6. Nevertheless, higher education providers are autonomous institutions, and a significant 

number, including most IHE members and independent providers, will have very good 
reasons why they accept the majority of their students today via direct application. On no 
account should they be prohibited from doing so, and we would strongly oppose any 
move to make participation in the UCAS scheme for undergraduate applications 
mandatory by law or as a condition of registration with the OfS. Consequently, we would 
not support the implementation of any PQA or PQO model which relied upon mandatory 
enforcement in order to secure its adoption by higher education providers. Should there 
be a consensus that reform of the present system is desirable, the design of whichever 
model is to replace it must be sufficiently attractive and beneficial on its own merits to 
see widespread adoption on a voluntary basis. 

 
7. The role of direct applications is especially important for international students, 40% of 

whom apply while still awaiting terminal qualifications from their secondary education, 
but 60% of whom do not. It is widely understood amongst international recruitment 
professionals that a provider’s responsiveness to a prospective international student, 
with a rapid turnaround of both enquiries and applications, is key to forming a positive 
relationship and offering them the confidence and certainty for their decision making that 
can make the difference between their choosing to study at one provider over another. 
Higher education providers must have their autonomy protected and be allowed to 
maintain the maximum flexibility in their admissions processes if the UK is to retain its 
competitive edge in the international education market. It would be unhelpful, however, 
were the process of comprehensive admissions reform to lead to the perception of a two-
track application process which allowed international students alone to bypass a new 
PQA or PQO timetable mandated for UK students and to be made offers much earlier in 
the cycle. 
 

8. Independent providers are used to responding to the needs of students as individuals. A 
prospective student is much more than a set of grades symbolising their educational 
attainment to date, and thus interviews, auditions and portfolio reviews form a critical 
component in the admissions processes of many independent providers. In many cases, 
our members report that a student’s raw ability, personal attitude and sometimes-
unrealised potential can be at least as, if not more, important than their prior academic 
attainment in determining their success in higher education. This is especially true in the 
more vocational models of higher education that independent providers excel at, 
including but not limited to higher and degree apprenticeships, level 4 and 5 technical 
qualifications and shorter professional courses, but also on many full undergraduate 
degree programmes as well, when students are given the appropriate level of support. 
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9. Any reform should focus on preserving transparency and fairness in admissions 

practices while at the same time supporting a more diverse system of post 18 education 
and a more diverse set of students. As growing numbers of adults in today’s economy 
find themselves needing to upskill and retrain later in life in order to progress in their 
career or to change careers completely, any reforms to higher education admissions 
must take care not to focus entirely on 18 year olds at the expense of preserving 
flexibility and choice for those who return to studies, either full time or part time, after 
already entering the workforce. 
 

10. The decisions facing prospective students are becoming more complicated and no less 
difficult. Applicants need more time, not less, to engage properly with their options, to 
conduct their own research, and to take advice from family, friends and experts in the 
field. The growing range of choices available to school and college leavers makes it all 
the more essential to provide them with enhanced and impartial Information, Advice 
and Guidance (IAG), both within their school or college environment and on a regional 
or national level through initiatives such as UniConnect, resources such as DiscoverUni, 
and outreach activities by higher education providers. For it to have the greatest positive 
impact on extending opportunity, encouraging ambition, widening participation and 
removing barriers to access, IAG needs to be fully embedded in school and college 
provision at sixth form, offered at an early stage, and designed to be continuous and 
contiguous with the full two years in which most young people form their post-18 plans. 

 
Post-Qualification Applications (PQA) – Model One 
 
The case for PQA relies on more radical thinking 
 
11. We believe that PQA would only work in combination with a radically altered academic 

timetable, either in schools or HEPs or both. The PQA Model One described in the 
consultation would create an overly compressed timetable which bears a significant risk 
of unintended consequences due to the radical nature of the change and its distance 
from the current system. IAG in particular would likely be impossible to deliver to a 
satisfactory level across the country, with especially poor outcomes likely for less well-
resourced schools and less socioeconomically advantaged students. Requiring school 
and college staff to be available for an intense period of IAG and applications support 
activity during the summer months would be very challenging indeed and likely to 
provoke significant resistance from principals, staff and unions. 
 

12. Many independent providers do, however, already offer multiple intakes and/or 
continuous admissions throughout the year. IHE and our members would be ready to 
work with the Government and partners in the higher education and schools sectors to 
develop an approach to admissions which saw most first year undergraduates begin 
their higher education programmes in January. This is already the second most 
common start date at independent providers and it is growing in popularity.  

 
13. While there is a mixture of more and less traditional academic calendars across the IHE 

membership, most independent providers are sufficiently agile that they could adapt to a 
January start as standard should it be identified as the best option for students. We 
recognise, however, that such a radical change would be more difficult for larger and 
more traditional institutions to implement and that this would limit its feasibility as a 
system-wide reform for the majority of school leavers. 
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14. A nationwide move to January as the standard start date for new undergraduates would 
leave a 3-6 month gap for students between the end of their secondary education and 
start of their higher education, as well as potentially a one-off but significant funding gap 
for higher education providers. A number of ideas could be considered for optional 
programmes of activity to engage school leavers during this time, which could have 
valuable personal and societal benefits, including the following: 

 
• a national volunteering service;  
• a youth mobility programme, utilising the framework of the new Turing Scheme;  
• 3-6 months of funded work experience, building on the 2020 Kickstart scheme;  
• a skills boot camp, like the 2020 pilots funded by the Department for Education;  
• an accelerated foundation year (pre-sessional programme) to help students from 

less academic backgrounds or with English as a second language to improve 
their linguistic and study skills so as to get the most from their higher education. 
 

15. In the case of the ‘foundation’ pre-sessional programme, this could either be provided 
locally by an English language school, a specialist pathway provider or an FE college, or 
be offered by a higher education provider as an alternative route of entry onto one or 
more of their undergraduate programmes, just as many longer foundation year 
programmes are currently offered for both domestic and international students. 
 

16. IHE members include specialist pathway providers who are experts in preparing students 
from a wide variety of backgrounds and abilities for the rigours of higher education. Other 
IHE members are specialist providers of education and training in specific industries who 
also offer further education and access/foundation courses as a route into higher 
education. 
 

17. Means-tested financial support for living costs would need to be made available for 
young people opting for some of these programmes (i.e. those which do not provide paid 
employment), to ensure that there are no barriers to participation for those who cannot 
rely on the support of families, and no increased risk of disengaging from their own 
development and dropping out before starting higher education. 
  

Is such radical reform worth the risk? 

18. The main rationale for considering the proposal of PQA or Model One is the opportunity 
to dispense with ‘predicted grades’, which as established by a number of studies can 
diverge significantly from the final grades that students actually attain in their public Level 
3 public exams. The divergence appears to be especially marked in the case of more 
disadvantaged students and in schools with historically lower average attainment in 
these exams. This has led some to focus on the phenomenon of ‘under-matching’, 
whereby a talented student chooses to apply for a less selective higher education 
provider than they might if their predicted grades had more closely matched their higher 
actual grades. It has been widely discussed in the sector, however, that at most this 
phenomenon affects around 1,000 students each year – a major concern for the 
individuals concerned, but at a system level less significant. The small scale of the 
problem therefore militates against considering more radical solutions when choosing 
which reforms to take forward in pursuit of a more transparent, fair and flexible 
admissions system for all.  

 
19. A persistent concern expressed by IHE members about Model One is that it would in 

effect become a system of ‘clearing for all’, magnifying the well-understood issues with 
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the current clearing system by forcing far greater numbers of applicants into a similarly 
compressed timetable which is liable to generate poorly considered decisions. It would 
be most similar to the current ‘direct to clearing’ process which is correlated in the 
national data with significantly less successful student outcomes. It is likely that the more 
pressurised decision making period, with less time to reflect or to seek impartial IAG, 
contributes substantially to the higher drop-out rates which UCAS and others have found 
to be associated with ‘direct to clearing’ applicants even when controlling for other 
confounding factors. 
 

Issues of feasibility are more pronounced for independent providers 

20. What appears to make PQA Model One completely unworkable, however, is its inability 
to accommodate interviews, auditions and portfolio reviews into the process and 
timetable proposed. These elements of the admissions process are essential to many 
independent providers, and in particular those specialist institutions whose courses 
incorporate a higher number of practical elements which require specific skills and talent 
which cannot be identified or evaluated via application forms and exam results. 

 
21. Independent providers generally, and the smaller and more specialist ones in particular, 

believe that all prospective students are individuals, whose potential to benefit from 
and achieve success in higher education cannot be reduced to a set of grades from 
standardised exams, nor from any mechanistic approach to contextual admissions which 
is driven more by algorithm than human understanding. The suitability of a particular 
candidate for a particular programme, their background, attainment, talent and future 
potential must all be considered in the round. That is why interviews, auditions and other 
bespoke admissions processes are so widely used in the independent sector, where 
over half of undergraduate students begin their studies over the age of 21.  

 
22. The UCU/NEON report published in April 2021, one of the few recent contributions to 

this debate to support a move to a genuine post-qualification applications system, 
recommends six options for conducting interviews and auditions under a PQA system, 
but all are unsatisfactory in some respect, as follows:  

 
• Holding interviews/auditions for all students who express an interest in a 

provider/course would simply be impossible for any institution which typically attracts 
significantly more applications than the places available, and would represent a 
colossal waste of resources.  

• Holding interviews/auditions after exam results but using digital technology instead of 
face to face would be more realistic for applicants but would remain very difficult for 
providers to fit into the limited time available. 

• Using admissions tests as a substitute for interviews/auditions would be impossible 
for many specialist providers and those in the performing arts in particular. 

• Using admissions tests as a filtering mechanism to pre-screen expressions of 
interest would reduce transparency and still represent a waste of resources as well 
as unfairly disadvantaging those students who are less likely to have access to 
additional support with the process. 
 

23. UCU/NEON’s insufficient engagement with the challenges that a PQA system would 
pose to the organisation of interviews and auditions appears to reflect a scepticism 
towards their desirability in the higher education admissions process. For many IHE 
members, however, they provide the essential foundation for all of their admissions 
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decisions and they cannot simply be ignored or wished away.  
 

24. For the above reason, and others, IHE is firmly opposed to a system of Post-
Qualification Applications without more radical changes to the academic timetable 
for secondary and/or higher education to enable an extended application and 
offer-making process of similar length to that which is used today. 

 
Post-Qualification Offers (PQO) – Model Two 
 
25. As set out above, we believe that Model One should be rejected unless there is an 

appetite to think more radically in considering comprehensive reform to traditional 
academic timetables, and commensurate Government support for compensatory 
initiatives, activities and funding streams. The Model Two proposed by DfE, meanwhile, 
of a Post-Qualification Offers (PQO) system does merit further consideration, but still 
presents a number of significant challenges which would need to be overcome in order 
to make it work, and it appears to us that the balance between risk and reward of such 
(still highly ambitious) reform is finely poised.  
 

26. Substantial revisions to DfE’s Model Two are set out by UCAS in its proposed ‘Model 2b’ 
PQO system, which is broadly in line also with the recommendations of UUK’s Fair 
Admissions Review, and both of which we largely support as a starting point for further 
discussion with the sector, subject to some caveats and concerns that we set out below. 
 

Understanding the applicant – interviews, auditions and portfolio reviews 
 
27. As described in the PQA section above, independent providers pride themselves on 

looking beyond exam results alone and considering every applicant as an individual in 
the round, taking account of their raw talent, commitment to their own self-improvement 
and potential to succeed in the future, and not just their academic attainment to date. 
This necessarily means that the admissions process can take longer than it would if a 
more mechanistic approach driven by data and algorithms were simply applied. This is 
all the more true given the relatively small size of most independent providers, and the 
limited resources they can bring to bear on their admissions processes, with unavoidable 
capacity constraints at the most busy peak times in the annual admissions cycle. 
 

28. Interviews, auditions and portfolio reviews are an essential component of this 
individualised admissions process, and cannot be hurried, nor accelerated all that much 
by the use of technology. The process and timetable set out in PQO Model Two would 
make it all but impossible to deliver these essential elements of the admissions system 
for most independent providers. The level of resource required would certainly be 
beyond the capacity of micro, small and medium sized institutions, and would place staff 
at even larger institutions under too great a strain to be able to maintain current practice 
in relation to auditions and interviews which take proper account of contextual 
information and the potential of students. Given that these interviews and auditions 
would have to take place over the summer, most schools and colleges would also 
struggle to offer wrap-around advice and support for students who require it.  
 

29. The revised PQO models proposed by UCAS and UUK do work much better to 
accommodate the use of interviews, auditions and portfolio reviews, by releasing certain 
information about an applicant to the higher education provider earlier in the process, 
and before any offer is made. This would also support the development of relationships 
between providers and applicants which has been shown to be vital to the aims of 
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widening participation and encouraging continued engagement with a student’s 
remaining Level 3 studies and exams. 
 

30. These revised models do raise some concerns around the transparency of the process, 
with the potential temptation for some higher education providers to issue ‘unconditional 
offers’ by the back door and unofficially, i.e. informing the most promising of applicants 
that they are likely to receive an offer irrespective of their exam results. They also make 
it more likely that ‘predicted grades’ could not be dispensed with entirely, or at least not 
without some alternative and less formal method of teacher assessment being necessary 
in order that higher education providers could filter a large number of applications into a 
manageable quantity.  
 

31. On balance, however, they remain preferable to DfE’s Model 2 and its proposal that all 
application information be held by a third party and only released to the higher education 
provider after the release of exam results. The kind of industrial scale processing of 
applications within a six-week period required by a Model 2 system would reduce all 
applicants to a set of grades and other easily digestible data points, instead of the 
individuals they are, with complex lives, backgrounds, talents and aspirations which can 
only be fully understood through face-to-face interactions with skilled academics and 
admissions professionals. The essential role that auditions and portfolio reviews play in 
particular for admission onto courses in the creative and performing arts must be 
recognised and preserved by embedding these components into the design of any future 
PQA or PQO model. 
 

32. Any PQA or PQO model must also ensure that there is sufficient time built into the 
process for the accreditation of prior learning and other assessments and processes 
used in the admission of non-traditional students to higher education, some of which can 
take two or three months to do properly. Concessionary tasks for adults that may form 
part of the interview process would also be impacted and potentially add greater 
pressure to a group of learners furthest from the education system, and who are a key 
focus for the Government’s post-18 education reforms. Adult learners currently have very 
little support from existing IAG provision and systems, and we would encourage DfE to 
consider adult learners specifically in the wider policy context of these reforms. IAG and 
wider advice on the provision of ‘work and family friendly’ short courses or block release 
higher education is an area that should be focused on.  

 
Supporting the student and their transition into higher education 
 
33. A PQO system as described in Model Two, and the modified versions proposed by 

UCAS and UUK, would still place higher education providers under considerable time 
and resource pressure, which carries some risk of limiting the amount of support that 
they would be able to offer applicants on an individual basis. 
 

34. The Government has rightly recognised the importance of supporting transitions into 
higher education, and mental health in particular, with its recent welcome announcement 
of an additional £15 million in funding, but providing the necessary support in this area 
will be made more difficult under both a PQA and a PQO model. 
 

35. Independent providers welcome a higher proportion than the national average of 
students with complex needs, including those who may qualify for Disabled Students’ 
Allowance (DSA) or require reasonable adjustments to be made in order for them to 
engage with and succeed in their higher education. This is especially so in the creative 
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and performing arts, which have historically shown a higher incidence of certain 
disabilities including dyslexia and autism. 
 

36. It can often take several weeks just to process an application for DSA payments for 
disabled students, and at least as long for the higher education provider to understand 
and put in place the reasonable adjustments that they may require. It would be 
unacceptable for any reformed system of admissions to lead regularly to the situation of 
a disabled student beginning their studies without the necessary support in place. 
 

37. The models of PQO proposed by both DfE and UCAS would have significant impacts on 
and require changes in how new students apply for their finance and make other 
essential arrangements, including finding suitable term-time accommodation. While large 
universities who maintain their own student accommodation blocks and houses might be 
able to ringfence certain rooms for first year undergraduates, and thus can manage a 
process of allocation later in the summer to ensure availability, most independent 
providers will not be in a position to do so. While it may be possible to achieve some 
similar advance block booking for first years through contracts with private 
accommodation providers, it is likely that the delay in certainty about which town or city a 
student expects to be living in from October will lead to very serious difficulties for many 
in securing suitable term-time accommodation. 
 

38. After a year in which everyone has been living with increased stress and pressure of one 
form or another, there is rightly a renewed focus on mental health issues within the 
student population. There is also a growing recognition of the particular challenges 
associated with the transition from school or college to higher education, with its greater 
emphasis on independent learning and less of the scaffolding of support and structure 
that students may have been used to in secondary education. This inevitably provides 
more opportunities for loneliness and isolation to set in, as well as the pressure of more 
personal responsibility and the uncertainty of whether one is on the right course and the 
right track. Any move towards a PQA or PQO system of admissions must first consider 
carefully how to mitigate the mental health risks associated with a more pressurised 
decision-making process and a more compressed timetable for putting in place all of the 
necessary arrangements for starting higher education, especially if moving to a new town 
or city to do so.  

 
The regulation of admissions 
 
39. There is an assumption by UCAS and others that implementing a PQO system similar to 

Model 2 would require an increased role and enhanced powers for regulation of the 
admissions practices of English higher education providers, but this is rightly considered 
to be a core element of their autonomy, explicitly noted and protected on a statutory 
basis as such by HERA. 
 

40. Many independent providers currently operate high levels of direct admissions, which 
reflects their diverse student bodies and the different pathways in life by which they find 
themselves in a position to benefit from higher education. Depending on the specific 
details of the proposed reforms and Model 2, direct admissions could increase or be 
incentivised, with wider issues for competition, marketing and recruitment, and the 
regulation of admissions. Unintended consequences relating to anti-competitive 
practices, for example from large incumbent providers, could emerge, and this could 
drive calls for more regulation and perhaps even the mandatory use of UCAS for all 
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higher education admissions, which would be an unfair and unjustifiable step. 
 

41. Regulation must not prevent independent providers who ordinarily admit some or all of 
their students through direct applications rather than through UCAS from continuing to 
do so. While UCAS has taken steps in recent years to be more flexible and responsive to 
the needs of a diverse sector, many specialist providers, as well as providers who offer 
multiple or rolling intakes during the year, do not consider the single universal application 
window and fixed national timetable to be appropriate to their needs. The cost of the 
UCAS scheme is also seen by many smaller providers as disproportionate to its benefits 
and must not be imposed as an additional tax on top of the already considerable cost of 
the regulatory system in England, which falls more heavily on smaller providers due to its 
far greater equivalent cost per student. 

 
Would admissions under a PQO model be better than the current system, worse, or 
no significant improvement? 
 
42. Our members see both positive and negative implications to the model proposed, but 

they are clear that further specificity around issues such as funding and accompanying 
support for IAG and other services for student transitions is required. Regulation and 
standards in IAG provision has been a longstanding issue and area of repeated 
government focus, and would require further consultation should this model be 
implemented. If these reforms are designed to benefit those most disadvantaged and 
neglected by the compulsory education system, IAG and connected services must be 
targeted at those that don’t have access to private or family advice and networks, and 
the role of parental education and issues relating to ‘first in family’ students must be 
considered. 
 

43. Many IHE members are focused on adult education and training and recruit throughout 
the year. In this sense, they already offer flexible enrolments that are focused on the 
shape and type of post-18 higher education system that the Government is seeking to 
work towards with its current reform programme, including the Skills White Paper and the 
Augar review.  
 

44. While Model 2 is generally favoured over Model 1, and our members think it would be 
possible to make the proposed timetable work, this would require either the modified 
version propose by UCAS and UUK, or some other realistic way of integrating interviews, 
auditions and other individualised admissions practices into the model. The Government 
should consult specifically with providers that use interviews and auditions before 
developing their model any further. In addition, whilst the consultation states that 
international students are out of scope, the ongoing competitiveness of the UK education 
system to international markets must be considered at the early design stages of these 
reforms.  
 

45. Issues relating to stress for students are also a real concern for many of our members, 
and the impact this could have on the decision making process for courses. Stress and 
anxiety within the decision making process can be amplified for students who need to 
secure accommodation (which is a substantively different process for those studying at 
independent and many specialist providers, which may not have campuses) and this can 
be disproportionately impacted by a shorter timeframe. Furthermore, individuals who are 
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only able to study if they can find work to supplement their income must be a central 
consideration for DfE, and wider consideration of the reforms to maintenance funding 
being considered as part of the response to the Augar review should be included in the 
outcome of this consultation. Seeking work and accommodation, whilst also applying for 
a course, can be a challenging process, even without a compressed timeframe. 
 

46. Based on the Equality Analysis paper that DfE has published, it appears that Model 2 
would benefit certain groups of students – including high achieving disadvantaged 
students. However, the consensus around the negative impact of predicted grades and 
the current admissions system as a whole has not remained as strong during the 
consultation period. We would encourage DfE to review the Equality Analysis given the 
academic research, analysis and debate that has surfaced during the consultation period 
to establish where there is a real consensus here.  
 

47. We strongly emphasise the uncertainty that both models would create in a system that 
has evolved with gradual but valuable improvements over time. Clarity to the schedule of 
reform and how the programme would be delivered will be vital – for educational leaders 
in schools, colleges and higher education providers. There has been insufficient 
emphasis given so far to staff in higher education institutions and the resourcing 
implications connected to these proposals.  
 

48. The reforms may not in the end be significant and could be detrimental to independent 
providers that are often characterised as specialists in widening participation, contextual 
admissions, and ‘enrolling potential’. We would ask DfE to consider the full impact on 
SME and micro higher education providers, which will be disproportionately impacted by 
changes and increased demand during any revised admissions timeframe. Resource 
planning, forecasting student numbers, and teaching requirements could be significantly 
impacted for SME and micro providers, or medium sized institutions.  
 

49. Overall, DfE’s aim of creating an admissions system that better and more fairly 
recognises skills, talents, effort and potential is to be welcomed. Securing sector-wide 
support for the reforms so that the focus can be placed on delivery is a vital next step.  

 
 

Contact IHE 
 
• For more information or to speak to someone about this consultation response, please 

contact IHE on info@independenthe.com or +44 20 3929 3370. 
 

• Visit our website at www.independenthe.com 
 

• Follow us on Twitter at @independent_HE 

 


